11 Days of Poetry – Activity designed at FLBSD ELA Dept roundtable.  RS
Student Activity:
You can write poetry!  Students just like you in middle and high schools have used these lessons for several years.  
The Day number is your link to the lessons.   Each lesson gives you a format to follow and student examples.  In many cases your teacher will direct you to write more than one poem in a lesson.  This gives you an opportunity to use the form and, most often, create an even better poem in doing so.
Enjoy your lessons!  
Concrete Poetry

Concrete Poetry is the use of words and their physical formation to convey meaning.  This may be done with color, the shape of the letters, and/or the arrangement of words.  Samples below show some of the many variations available.  To view various forms of concrete poetrty on the Internet, click on the words in bold lettering in this sentence.  You may use the information you find at this link, but you may not publish it in anything other than a school report.
Directions:  Graphically create a scene using only words.  From a distance this will look like a picture, but up close it will consist only of words and phrases.  No extra lines or shapes should be used.  A light pencil line might be drawn first as a guide.  Use colors, shapes, and sizes that will enhance the meaning of words.
An alternative is to use a letter of the alphabet and create a phrase in which most of the words begin with that letter.  The major letter should be drawn so that it suggests the object you are describing.
Diamonte:

The French word diamont means diamond.  A DIAMONTE is a seven-line poem that gradually changes from one idea to a direct opposite idea.  When it is completed, its total appearance is diamond shaped. 
There are two patterns you can follow in writing a diamonte.
	Pattern:
	Pattern:

	Line 1 = Noun
	Line 1 = Opposite of line 7

	Line 2 = Adjective, Adjective
	Line 2 = Describe line 1

	Line 3 - Verb, Verb, Verb
	Line 3 = Action about line 1

	Line 4 = Noun, Noun, Noun, Noun
	Line 4 = 2 nouns about line 1
          2 nouns about line 7

	Line 5 = Verb, Verb, Verb
	Line 5 = Action about line 7

	Line 6 = Adjective, Adjective
	Line 6 = Describe line 7

	Line 7 = Noun
	Line 7 = Opposite of line 1


Student Examples:
Love
Bright, Passionate
Charming, Drifting, Growing
Cherish, Infatuation, Antipathy, Uncaring
Animosity, Falling, Dead
Dark, Disgust
Hate
---Kimiko Brantley (Grade 10)
Cinquain:

A CINQUAIN is a poem with five lines.
There are a few things to remember NOT to do with a CINQUAIN or any short poem:  (1) don't be tempted to add extra words of syllables to fill out the form; (2) if every line sounds "finished," there is a full stop at its end and it sounds boring; and (3) a CINQUAIN should build to a climax and have a surprise at the last line.   

CINQUAINs can be of either of two patterns:   one is built on the number of words in a line; the second is based on the number of syllables in a line.
	WORD PATTERN:
	SYLLABLE PATTERN:

	Line 1 = One Word (noun)
          Subject & title of poem
	Line 1 = 2 syllables

	Line 2 = Two Words (adjectives)
	Line 2 = 4 syllables

	Line 3 = Three Words (verbs)
	Line 3 = 6 syllables

	Line 4 = Four words that relate
          feelings
	Line 4 = 8 syllables

	Line 5 = One word that repeats or
          refers to line 1 (subject)
	Line 5 = 2 syllables


The ideal Cinquain would combine the elements of both columns.
Synonym Poetry*:

Choose any word.  Write that word in capital letters on the first line.  In a thesaurus (you can link the the WWWebster(TM) Dictionary based on Merriam-Webster's Collegiate(R) Dictionary, Tenth Edition by clicking here) look up the word and find three to five synonyms for it.  Write the synonyms on the second line.  One the third line, write a descriptive phrase about the word.  The last two lines of the poem should rhyme.
Student Examples:
LOVE
Attachment, adoration, warmth, adore
Love is so pure, right down to the core.
---Kimiko Brantley (Grade 10)
NOISE
Clamor, uproar, hullabaloo.
These things can really annoy you.
---Shasta Inman (Grade 9)
Opposites*:
Choose two things that are opposites.  It could be the opposite sides of a question. Humor is good.  The poem should be two or four lines long.  The first two and the last two lines should rhyme.  Sight rhymes are acceptable. 
The opposite of honest
What a lot of people do on a hard test.
---Benjamin Swanson (Grade 9) 
OPPOSITES 
What is the opposite of love?
Maybe it is as beautiful as a white dove,
Because love is so fine,
This is something that I know is mine. 
What is the opposite of a smile?
Maybe it is a frown that hasn't been seen in a while,
Because a great smile brightens up the day,
 This has made my day better in every way. 
What is the opposite of true?
It could be purple, or even blue.
Because truth is better than a lie,
I want the truth even from my special guy.
---Kimiko Brantley (Grade 10) 
Three Word Forms:

Each line of this form is made up of three words.  The last two words become the first two words in the next line.  In the poem, there will be a progress of images and a story will be told. 
Student Examples: 
MORNINGS 
sleep, alarm, awake
alarm, awake, shower
awake, shower, clothes
shower, clothes, shoes
clothes, shoes, dog
shoes, dog, run
dog, run, breakfast
run, breakfast, sunrise
breakfast, sunrise, car
sunrise, car, work.
---Alex Buffington (Grade 10) 
ball, snap, run
snap, run, tackle
run, tackle, sack
tackle, sack, pass
sack, pass, catch
pass, catch, 1st down
catch, 1st down, touchdown.
---Josh Jones (Grade 10) 
Just Because...:

Just Because... poems ask you to describe yourself in the first line of the poem.  The next three lines in each stanza tell what you are NOT.  The final line restates the first line and adds a tag directing the reader to do something.
Student Examples:
Just because I'm scared
   Don't laught and giggle behind my head
   Don't kid and play when I'm not there
   Still ask me because I might play
Just because I'm scared
   It doesn't mean I can't do it
   It doesn't give you the right to talk about me
   It doesn't stop me from having fun
Just because I'm scared
   Still tell me everything you did
   Can't wait until I get big
Just because I'm scared -- please try to be my friend
---Brandon Womack (Grade 10)
Just because I'm an only child
   I'm not a freak
   I'm not shy
Just because I'm an only child
   I'm not lonely
   I'm not selfish
   I'm not spoiled
Just because I'm an only child
   I know I'm not perfect
   I can't always be the best friend
   I'm not a nerd
Just because I'm an only child -- let me be me.
---Liz Webster (Grade 9)
I Am...(version #1):

Below are line-by-line directions for writing this kind of poem: 
Line
#1.  I am
#2.  Three nouns about which you have strong feelings.  Begin each with a capital letter.
#3.  A complete sentence about two things that you like.
#4.  Three nouns that describe what you like to see in other people; end with "are important to me."
Capitalize each noun.
#5.  A sentence containing a positive thought or feeling.  It can tell what you find acceptable in yourself.
#6.-#7.  Sentence in which you show something negative in yourself or others, however the sentence must end by showing that out of something BAD can come GOOD.  Use the word "but" to link the bad and good.
#8.-#9.-#10.  Each line is a short sentence relating something about which you have strong feelings--likes or dislikes.  They do not have to relate to each other or to the previous lines you have written.
#11.  End with "This is me" or "I am." 
Student Examples: 
I am
Life, Hope, Living
I care very much about the world and life on it.
Honesty is important to me.
Optimism is important to me.
Unselfishness is important to me.
Hospitality is a good thing.
Meanness is bad, but can be goot to get people
off your back.
The world is getting weaker.
The longer the days the more beautiful they are.
People are too negative.
I am.
--Liz Webster (Grade 9) 
Formula Poems:

Formula poems help you use words effectively.   Using parts of speech and literary devices help to make your work lively and exciting.
	Formulas:

#1: Participle, participle, participle
#2: Noun
#3: Adverb (how)
#4: Verb
#5: Adverb (where or when)

Title:  Pick a color
#1: Describe something 
     associated to it
#2: Simile or metaphor
#3: Adverb or adverb phrase (where) 
  

Title:  Feeling
#1: Three verbs
#2: Adverb (where)
#3: Who has the feeling
	Samples:

#1: Leaping, soaring, flying
#2: The superhero
#3: Nonchalantly
#4: Crashed
#5: Into the wall

Title:  Green
#1: Makes me think of Spring

#2: Like a tree covered with leaves
#3: In a wooded forest.
  

Title:  Silly
#1: Tickle, wiggle, giggle
#2: Lying on the floor
#3: My baby sister


Emotions and Actions:

Sometimes it is hard to put your emotions and feelings on paper.  The following patterns for poems are designed to allow you to get used to putting your emotions into writing.
Line #1:  What if ____________________________
Line #2:  I might ____________________________
(leave a space between lines 2 & 3)
Line #3:  What if ____________________________
Line #4:  I could _____________________________
(leave a space between lines 4 & 5)
Line #5:  What if ____________________________
Line #6:  I would_____________________________
(leave a space between lines 6 & 7)
Line #7:  Ask a question. 


Line #1:  When I _____________________________ (describe an action)
Line #2:  ____________________________________ (describe where action takes place)
Line #3:  (Write 2 to 3 words that describe how you feel)
Line #4:  I wish I could_________________________ (describe an action)
Line #5:  (Tell the reason why) 


Title:  EMOTION
Line #1:  I ____________________________ (describe what you did to show how you were feeling)
Line #2:  (Write 3 words that describe how you felt)
Line #3:  (Make a statement or ask a question with regard to what is written in the first two lines) 


Line #1:  If I could be ___________________________________
Line #2:  I'd ___________________________________________ (describe what you would do)
Line #3:  ______________________________________________ (describe how you would do it)
Line #4:  ______________________________________________ (describe where you would do it)
Line #5:  (Exclamation that shows how you would feel) 
Sense Poems:

Think of a place that is special. Form an image in your mind of this place.  If you need to, cluster this image.  Then complete the following statements.
	a. I see_________________________
b. I smell_______________________
c. I hear________________________
d. I feel________________________
e. I taste_______________________
f. I think_______________________
	I see the sage-covered desert
I smell the freshness of the morning
I hear the scream of the hawk
I feel the caress of a breeze
I taste the dew on the wind
I think the new day is born


After you have written out the sentences, remove the pronouns, verbs, and articles as you need to:
sage-covered desert
freshness of morning
scream of the hawk
caress of a breeze
dew of the wind
new day born
First Lines/Last Lines:

Work your way into a poem by choosing a FIRST LINE from those below, one that appeals to you.  Once you get going, choose a LAST LINE to work toward.  As a writer I often will hear a line and build an entire poem around that line.  The line around which the example below was written is underlined.
Feel free to change, or leave out entirely, this scaffolding of FIRST and LAST LINES, once they have served their purpose of getting your poem started and bringing it to a conclusion.
FIRST LINES
1. Housewives, as the nights, came in
2. We did it in front of the mirror
3. In the corner of the living room was an album of unbearable photos
4. My mother once told me
5. Before I go
6. The woman stood in front of the table, her sad hands
7. In a small town in Scotland they sell books with one blank page
8. She was born in the midst of the black frock coats
LAST LINES
1. which she tore with her teeth
2. and broke from those pages
3. I take back everything I've said
4. like the earth of the summer beneath
5. their evening broth
6. women's stockings
7. clinging
8. and then a small song, a little smile, and then nothing
Example:
shops closed
long ago --
residues of workers
bend uphill
against squalls --
early diners scuttle
and dodge
falling droplets --
cries of a sax --
riffs in the wet night
echo up walls
melt into low-hanging mists
---Marsha Rogers © 1998
Bull Durham Credo:

In the movie Bull Durham Kevin Costner's character is asked what he believes in.  His answer provides us with a poetic format.  By following the formula below, tell what you believe in.
BULL DURHAM CREDO
I believe in the _________________________
the____________________________________
the____________________________________
the____________________________________
the____________________________________
_______________,_______________,_________________
But (something you don't believe in, i.e. ("but the novels of Susan Sontag are self-indulgent, over-rated")
I believe in____________________________
I believe in____________________________
I believe in____________________________
______________,________________,_________________
And I believe in_________________________________(longest)
Student example:
CREDO
I believe in the widsom of elders,
the influence of peer pressure,
the importance of success,
the evil that exists in money,
the effectiveness of hard work,
dedication, courage, strength.
But the belief that you don't have to strive
for your goals is just outrageous.
I believe in the truth that will set you free,
I believe in love that will conquer all,
I believe in respect for others,
Courtesy, politeness, gratitude.
And I believe in the fact that tomorrow
isn't promised to you.
---Tierra Jones (Grade 10)
Japanese-Like Poems:

Several forms of poetry are traditional to Japan.  Those known in the United States are primarily haiku and tanka.  In fact, there are several magazines and journals that accept these forms only for publication.  We will examine both of these forms, but because you will be allowed more latitude in subject matter and form, we are calling this lesson "Japanese-like" rather than traditional Japanese forms.  In the discussion below, I have linked to two haiku sites and two tanka sites on the web.  Just click on the underlined words to get there.
HAIKU
Haiku poems are characterized by content, language, and form.  Of the three elements, form is the least important.  The content of haiku poems is primarily nature.  Usually there are no similies or metaphors, nor are there many adjectives.  The most common form is three lines, the first and third being the same length and the middle one being a little longer.  In English-speaking countries this has been translated into a 5/7/5 syllable structure.   However, this is not set in stone.  In Japanese, it is 17 sounds.  In English this translates to somewhere between 12 and 15 syllables.  Therefore, if you do not have EXACTLY 17 syllables it is acceptable.  The most famous writer of haiku is Matsuo Basho and his most famous poem is:
old pond...
a frog leaps in
water's sound
TANKA
A tanka is a mood piece, usually about love, seasons, sadness, or how short life is.  Tankas use strong images and often have literary devices such as simile and metaphor.  A tanka is short and usually has only five lines. Instead of counting syllables, you count ACCENTED syllables.  The following pattern of ACCENTED syllables works well in English for a tanka:   2/3/2/3/3.  Some claim the tanka contains 5/7/5/7/7 syllables.  Actually, you can use either method for determining the sounds in this kind of poem.
DIRECTIONS:
Now that you are familiar with the haiku and tanka forms of poetry, you are to write at least two of each form.  By writing more than one of each kind, you become familiar with the forms and used to following set patterns for writing different kinds of poetry.
Write About Yourself and Others:

Someday Poems:
Begin each line with the word Someday... and complete it with a wish you have.  Make the first two or three lines say something about your everyday wishes and slowly move away from yourself to the world in general.  You may end the poem with the word Someday....
Student examples:
SOMEDAY...
Someday I will play the guitar
Someday I will have a job
Someday I will get married
Someday I will have kids
Someday I will be rich
Someday I will be noticed
---Melissa Manor (Grade 10)
One Window Is All I Need... Poems:
Begin your poem with the line One window is all I need...,and continue to write about this imaginary window in a personal way.
Student examples:
ONE WINDOW IS ALL I NEED
One window is all I need
To see what lies ahead for me
To lose myself in love
For a connection to my inner world
To see myself for who I am
And be able to make changes.
---Tierra Jones (Grade 10)
ONE WINDOW IS ALL I NEED...
to see the world
to reveal myself
to imagine adventures
to return to myself
   and live.
---Alex Buffington (Grade 10)
WRITING ABOUT OTHERS:
When you write about others, pick one important thing about them.  Keep the focus positive.
Line #1:  The important thing about (name) is (most striking attribute)
Line #2:  S/he is also ________(use as many lines as you need)
Last line: But the most important thing about (name) is (repeat Line #1)
Student example:
As you become comfortable writing poetry, you will find you will want to change the format and work on your own.  This is great!   The following student example came from such a growth:
THE NEW WORLD
Over 300 years ago,
my grandfather of many greats
moved from one world to another,
sailed across the Atlantic
and settled in Virginia.
He must have felt as
Christopher Columbus,
discovering a new world.
England to "The New World"
Not too terribly far apart,
but different in all ways.
All his routines changed,
his work changed,
his life changed,
he changed.
---Jon Mayne (Grade 10)
Rhetorical Questions:

Start your poem with a rhetorical question.   A rhetorical question is one that you ask but do not expect an answer from your listener; you provide it yourself.
Student example:
RAINDROP FEELINGS
I wonder if they like being raindrops?
I suppose they do
They always have friends around them
They never travel alone
Some people save them to wash their hair
They make trees grow
---Tierra Jones (Grade 10)
Song Lyric -- Poetry


When teaching poetry to my freshmen and sophomores, I try to stress the idea that modern poetry can often be seen (or heard) through song lyrics. 


To stress this point, I bring in three songs of three different types of music to class.  I always provide the lyrics to these songs to my students.

The three songs I choose are "The River" by Garth Brooks, "Music of the Night" by Andrew Lloyd Webber (from the musical "Phantom of the Opera"),and some other song I think the kids might enjoy (it varies year to year). I always teach poetic terms to my students before discussing the lyrics to these songs.  Ironically, when we're finished the lesson, even students who hate country music admit that they like "The River."  (Unfortunately "Music of the Night" doesn't go over as well!)  Here are the lyrics:

"The River" by Garth Brooks

You know a dream is like a river, ever changing as it flows.

And a dreamer's just a vessel that must follow where it goes.

Trying to learn from what's behind you and never knowing what's in store

makes each day a constant battle just to stay between the shores.

        And I will sail my vessel 'til the river runs dry.

        Like a bird upon the wind, these waters are my sky.

        I'll never reach my destination if I never try,

        So I will sail my vessel 'til the river runs dry.

Too many times we stand aside and let the water slip away.

To what we put off 'til tomorrow has now become today.

So don't you sit upon the shore and say you're satisfied.

Choose to chance the rapids and dare to dance the tides.

        -Chorus-

There's bound to be rough waters, and I know I'll take some falls.

With the good Lord as my captain, I can make it through them all.

        -Chorus-

____________________________________________________________________

Poetic devices used in "The River":  simile, metaphor, alliteration, hyperbole, couplet, personification, etc.

"Music of the Night" by Andrew Lloyd Webber [It helps to explain the 

story of "Phantom" before sharing this.]

Nighttime sharpens, heightens each sensation.

Darkness wakes and stir imagination.

Silently the senses abandon their defenses,

Helpless to resist the notes I write,

For I compose the Music of the Night.

Slowly, gently, night unfurls its splendor.

Grasp it, sense it, tremulous and tender.

Hearing is believing. Music is deceiving.

Hard as lightening, soft as candlelight.

Dare you trust the Music of the Night?

Close your eyes, for your eyes will only tell the truth,

And the truth isn't what you want to hear.

In the dark it is easy to pretend...

That the truth is what it ought to be.

Softly, deftly, music shall caress you.

Hear it, fear it, secretly possess you.

Open up your mind; let your fantasies unwind. 

In this darkness which you know you cannot find.

The darkness of the Music of the Night.

Close your eyes, start a journey to a strange new world.

Leave all thoughts of the world you knew before.

Close your eyes and let music set you free...

Only then can you belong to me.

Floating, falling, sweet intoxication.

Touch me, trust me, savor each sensation.

Let the dream begin; let your darker side give in

To the power of  the music that I write, 

The power of the Music of the Night.

You alone can make my song take flight.

Help me make the Music of the Night.

____________________________________________________________________
Poetic devices in "Music of the Night": personification, imagery, alliteration, metaphor, simile, etc.

Poetry Project:

1.  Copy down the words to at least 3 songs.

2.  Label the examples of poetic devices found in each song (see list).

3.  Write a paragraph (50 words) explaining the theme and/or purpose of the song.

4.  Make/decorate cover and back cover to create a booklet.

Note:   * You must have at least 3 songs.

        * You must find at least 3 different poetic devices in each song.

        * Songs may not contain profanity or inappropriate content.

Poetic Devices: alliteration, ballad, elegy, irony, paradox, allusion, hyperbole, metaphor, personification,   assonance, couplet, imagery, onomatopoeia, simile

Poetry Centers


Students never cease to amaze me.  I always assume that a new class of cynical, jaded teenagers will do the "usual" rolling of eyes and low-throated groaning the minute I introduce the idea we will be studying poetry.  Yet, once I begin by looking at modern poets such as e.e. cummings, alongside lyrics from quality current songs, emphasizing their play on language and willingness to try anything and everything new, they slowly start to realize "they can  do this, too".  After spending a week or so looking at poets and analyzing their style, I discuss the idea that being a good poet is all about being willing to play with language, and not let the fear of conventions get in the way of one's creativity. Then I introduce the idea of the poetry workshop.


The poetry workshop is a set of lessons I created during my student teaching experience.  I was at a public school where the students were very active learners, and therefore tried to devise my lesson plans in such a way as to get the students moving while using language. After analyzing several poetry books and using a little ingenuity, I broke the students into 8 groups, each beginning with one "station".  After 4 days of class (we were on 45 minute periods at the time) every student would participate in each station once.  The goal was for each student to use the activity at the station as a brain-kick, as I liked to call it, and to write down what came to mind as pre-writing, not censoring oneself or attempting to necessarily write a full poem right then and there.  

These poetry stations were as follows:

*Station 1:  Diggin' in the Dictionary.  This station asked the student to randomly flip through a dictionary and point to a word without looking.  Then the student was to quickly look at where his or her finger had landed and write the word down.  If the word was new, students were instructed to write the definition as well.  As an alternative, they could flip through the dictionary and just look for words that sounded interesting; they could also use a thesaurus and write down words with all their synonyms in a row.  

*Station 2:  Borrowing from the greats.  In this station, I provided the students with a huge pile of poetry books, ranging from Shel Silverstein to Maya Angelou.  They were to flip through and find a title or line that interested them, and begin a poem with those words, continuing with their own.  Or, they could "answer" the poem, as if they were a character within the poem, or merely an observer.  They were instructed to write down the name of the poet and poem; i.e. "Based on 'Ain't I a Woman' by Sojurner Truth".

*Station 3:  Magnetic poetry.  This has always been a favorite. Students were instructed to simply play with the magnetic poetry words that I keep on the side of a metal filing cabinet.  I also have a book with a magnetic front cover so that at least one student is not crowded.  I tell the students to spend the majority of the time manipulating the words, and to write down what they created during the last 5 minutes of the station, even if the phrases seem disjointed or strange.

*Station 4:  Use your senses!  In this station, I have around 10-12 brown paper bags with the words "smell, taste, or touch" written on them.  The students are instructed to do as the bags say, using only that sense.  Then they are to describe what it is they feel, smell, or taste, focusing less on trying to guess exactly what it is, and more on the details of description, along with images they associate with those details.  Typically for touch I put items like silk or velvet scarves, rice, and strange objects like a koosh ball.  For smell, I've used coffee grounds, incense, clean scented candles, and cinnamon.  For taste I typically tell students to only take one piece of candy, providing a bag full of minty Lifesavers and buttery Werther's Originals.

*Station 5:  Look!  This station asks the students to look at various pieces of art and describe what they see.  I have a whole collection of laminated impressionist art pieces that I use. What do they make students think of?  Can they tell a story about what may be going on in the picture?  If nothing else, I tell them to just describe the picture itself, especially focusing on the colors and designs.

*Stations 6:  Listen!  I have several soothing CD's with no words (or very few) such as Enya and Loreena McKennitt, and classical composers such as Beethoven and Tchaikovsky.  I ask them to listen at first with their eyes closed, then to write what they envisioned.

*Station 7:  Word clusters.  In an envelope I have several words typed onto small slips of paper.  I ask the students to choose one and create a word cluster (web) until they can think of no other words.  I do a lot in my class ordinarily with word associations to get them to understand how their brain naturally makes metaphorical connections, so they seem to really connect with this activity.

*Station 8:  Poetry forms and activities.  I have several activities on paper which explain how to write haiku, sonnets, odes, acrostics, and more.  I then ask the students to try out one or more of these forms.  I also provide list poem starters (i.e. I dream . . . lies, secrets, and fears in my life . . . things I believe in . . .) as an alternative.


After the students have done pre-writing in each station, I ask them to look back at what they've written and try to formulate final draft poems.  I encourage them to look for connections between stations, to listen to the sound of words together, and to attempt to use poetic devices we discussed in class, such as personification and alliteration.  I then assign the students to create 30 lines or more of poetry total, which can be several shorter poems, one long poem, or something in between.  I have the students turn in their final draft poems along with the notes from the poetry stations, and a ½ to 1 page self-evaluation, looking at their skill as poets, as well as discussing what kind of poetic devices they used in their final draft poems. I tell them that although there really is no right or wrong in poetry, there is better and worse, and their self-evaluations will play a large part in how I grade their final draft poems.  I give two separate grades: one for the completion of the stations and self-evaluation, one for the student's effort and success in the final draft poems.


I have taught these stations 3 times now in very different settings, all with positive feedback.  I highly recommend this format or something similar to any teacher with students who always say they have "nothing to write about".  Rarely, if ever, have I had such a comment after participating in these activities.  Typically the response has been overwhelmingly in the opposite direction, and more than once I've nearly cried at the beauty of a poem from one of my most cynical, English-loathing pupils.

